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How does it feel to be a struggling reader?

https://www.youtube.com/watch?v=oJ7xa6meD2Q



We need more fences at the 
top of cliffs rather than more 
ambulances at the bottom.

The wait-to-fail approach

(According to the 2021 NAPLAN national report card, in Wheldall et al. 2023, p.318)



Cumulative reading difficulties

(Stanovich, 1986)

“It takes four times as many resources to 
resolve a literacy problem by Year 4 than 
it does in Year 1.” (Lyon & Fletcher, 2001)

The gap widens as time goes on. The 
earlier you catch literacy difficulties, the 
less there is to fix.

DIBELS training by Sarah McDonagh, 2023



Through quality instruction and targeted intervention,

we can change reading trajectories.
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Trade Gothic Next
A multi-tiered system of support (MTSS)

Intensity 
increases/
students 
decrease

Tier 1 – core instruction (80%) 

Tier 2 – supplemental instruction (10-15%) 

Tier 3 – intensive instruction (3%) 

https://www.illuminateed.com/blog/2019/09/mtss
interventions



Establish the tiers of support with a strong literacy 
planning team  

Adapted from http://www.oregonrti.org/ and Stephanie Stollar LLC https://www.readingscienceacademy.com/

Tier Purpose Who When Instruction Planning & meeting

1 Primary prevention 

Reduce risk for at least 80%

All students 90-120 minutes 
daily (literacy 
block)

Research- aligned core 
instruction and in-class 
small group 

Building Year level teams

Using screening data 

X3 times/year  

2 Secondary prevention of 
reading failure 

Reduce risk for another 15%

Some 
students 

30-45 minutes 

3-5/week in 
addition to Tier 1

Additional targeted 
intervention for small 
group 

Building Year level teams 
(teachers & literacy support)

Using screening and more 
diagnostic data

Every 8-10 weeks

3 Tertiary prevention or reading 
failure

Reduce failure for the last 5%

Very few 
students

45-60 minutes in 
addition to Tier 1, 
possibly Tier 2

More intensive 
intervention for small 
group or 1:1

Building student level team

Using screening, diagnostic 
and progress monitoring

Meet as needed when a 
student has failed after 3+ 
consecutive mastery tests

http://www.oregonrti.org/
https://www.readingscienceacademy.com/
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A chain effect

Retrieved from Keys to Literacy blog by Joan Sedita. Available at:  https://keystoliteracy.com/blog/reading-intervention-for-older-struggling-students/

Phonological problems

Decoding problems

Spelling problems

Reading 
Comprehension 

problems

Affects vocabulary & 
background 

knowledge growth

Decrease motivation



Can be used to:

1. Identify students requiring additional support 

2. Identify their needs so that support is well-targeted 

3. Assess progress and the impact of interventions & programs

Non negotiables: 

• Alignment with evidence-based theoretical framework (SVoR)

• Alignment with the tiers of support 

The role of assessment



Assess the current practice 

Screener Diagnostic 

Progress 
monitoring 

Outcome 
evaluation 

Use assessments for different purposes



How to choose a screener for your school?

https://charts.intensiveintervention.org/ascreening



Reading comprehension
• PAT-R for all students

Assess oral reading fluency
• DIBELS ORF (accuracy & rate)

Assess phonics skills
• phonics survey,
• spelling inventory

Assess specific phonics skills & 
check phonological awareness 
skills (basic and advanced)

Decision making process

Grade level curriculum 
• Continue whole class instruction

Vocabulary and comprehension 
• Continue whole class instruction
• Small group intervention 

At or above grade-level 

If low
At or above fluency benchmark

If low

Spelling, fluency, vocabulary and 
comprehension 
• Continue whole class instruction
• Small group

Students with intact phonics skills

If low

Focus on all reading components 
• Continue whole class instruction
• Small group
• Intensive intervention (1:1)

Students with weak phonics skills

Discuss instructional support options and set PP goals 

If low



Use informal diagnostic assessment to identify gaps in students’ 
reading skills.

Valuable resources for diagnostic assessment tools:
• Reading Rockets: www.readingrockets.org
• The Meadows Center for Preventing Educational Risk: www.meadowscenter.org/library
• Center on Teaching and Learning: https://dibels.uoregon.edu/assessment/index
• National Center on Intensive Intervention: https://intensiveintervention.org/intensive-intervention/diagnostic-data 
• Macquarie Online Test Interface (MOTIF): https://www.motif.org.au/

Skills to assess Examples of assessment

Phonemic awareness Oral segmenting and blending of phonemes

Decoding - Informal phonics survey, including pseudo-words (to ensure student is not reading from 
memory) across the range of vowel spelling patterns 

- Error analysis of passage reading

Word study or advanced 
decoding 

- Word lists of multisyllabic words that contain prefixes and suffixes 
- Error analysis of passage reading 

Sight word reading - List of common sight words
- Error analysis of passage reading

Spelling - Spelling inventory from simple to complex
- Sentence dictation
- Analysis of writing sample

Reading fluency Timed oral reading of leveled passages, checking for accuracy and rate (words correct per 
minute)



Assessments of reading 

https://www.motif.org.au/

https://fivefromfive.com.au/books/effective-instruction-in-reading-and-spelling/

pp. 329-331
• Literacy areas
• Types 
• Year levels

https://www.motif.org.au/
https://fivefromfive.com.au/books/effective-instruction-in-reading-and-spelling/


❑ What assessments will be administered?

❑ Who will administer the assessments?

❑ Who will conduct the assessment training 
and ensure fidelity of implementation?

❑ How will the data be managed?

❑ Who will interpret the data?

❑ Who will oversee the scheduling and 
implementation of assessments?

Logistics of implementing school-wide screening and 
subsequent assessments 
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“You can capitalize on the experience of others. You can capitalize on 
the manual… the proof of the matter is whether the kids have 
actually learned to read in the fastest possible way.” 

(Stanislas Dehaene, AUSPELD, 2021)

Dr. Stanislas Dehaene



1. Evidence-based

2. Explicit and direct instructional methods

3. Dual coding 

4. Cumulative sequence 

5. Sequential

6. Repetitive 

7. Systematic

8. Appropriate pace

9. Cover all relevant areas of instruction 

10. Assessment 

Which intervention program should you choose?

https://dsf.net.au/professionals/teachers-and-tutors/selecting-an-intervention-program (2014)

https://dsf.net.au/professionals/teachers-and-tutors/selecting-an-intervention-program


K De Bruin · 2019
De Bruin, K. (2019). Tier Two Literacy Interventions in Australian Schools: A Review of the Evidence Version 2.0. Monash 

University. https://mtss.education/wp-content/uploads/2021/02/Tier-2-Interventions-in-Australian-Schools_CEM2021-copy.pdf

https://mtss.education/wp-content/uploads/2021/02/Tier-2-Interventions-in-Australian-Schools_CEM2021-copy.pdf


-https://www.evidence4impact.org.uk/

https://www.evidence4impact.org.uk/


https://www.texasldcenter.org/teachers-corner/effective-reading-interventions-for-upper-elementary-students

Effective Reading Interventions for upper-primary 
students (freely available)

https://meadowscenter.org/

https://meadowscenter.org/


Trade Gothic Next
Commercial programs suitable for students in Year 4 
and above



“Informed teachers are our best insurance against reading 
failure. While programs are very helpful tools, 

programs don’t teach; teachers do.” 
Dr. Louisa Moats



• Timetabling

• Training

• Supporting resources

• Assessments 

• Small groups 

• Connections and alignment

Common features of effective targeted interventions

Education Endowment Foundation: https://educationendowmentfoundation.org.uk/public/files/Selecting_interventions_tool.pdf

https://educationendowmentfoundation.org.uk/public/files/Selecting_interventions_tool.pdf
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1. Alignment: Tier 2 program is an appropriate match for the students’ literacy 
needs

2. Dosage: the program has been delivered with a sufficient amount of time to 
determine effectiveness/response  

3. Fidelity of implementation: take time to train the staff involved and provide 
support

4. Progress monitoring

Checklist



How to increase the quantity of instruction? 

1. Change dosage or time 

• Minutes per day

• Minutes per session

• Sessions per week 

• Total number of sessions 

2. Reduce the group size

3. Change the classroom arrangement

4. Intensify instructional delivery 

5. Integrate strategies that support cognitive 
processes with academic instruction

(1) https://intensiveintervention.org/sites/default/files/Intensifying_Literacy_Instruction_Essential_Practices.pdf (2020) 
(2) https://files.eric.ed.gov/fulltext/ED531907.pdf (2012)
(3) Intensification checklist – see National Center on Intensive Intervention

https://intensiveintervention.org/sites/default/files/Intensifying_Literacy_Instruction_Essential_Practices.pdf
https://files.eric.ed.gov/fulltext/ED531907.pdf


Trade Gothic Next
Ultimate goal

Acquisition Automaticity Maintenance 
Attention to 

transfer 



Trade Gothic Next

• The right kind (content) and quality of instruction delivered with

• The right level of intensity and duration to

• The right children at

• The right time.

• No one size fits all 

Is there a ‘right’ way?



Trade Gothic Next

Sharing Best Practice 
https://www.sharingbestpractice.org/

https://www.churchilltrust.com.au/wa/fellow/jessica-colleu-terradas-wa-2020/

Canberra 
September 9th
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